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BENSARK

UNIT1:THECONCEPTOFCURRICULUM

1.1Definitionofcurriculum(Whatiscurriculum?)

Etymologicalpointofview:ThetermcurriculumwasderivedfromtheLatinword

“currere”meaning“torun”or“toproceed”.“Curriculum”asaLatinwordmeans“arace”

or“thecourseofrace”.Overhere,educationistherace,andcurriculumisthecourse.

Curriculum canbroadlybedefined from two mainviewpoints;prescriptiveand

descriptivepointsofview. However,togetaclearerpictureoftheconceptboth

viewpointsneedmerginginordertocomeupwithasuitabledefinitionfortheconcept.

Belowaresampledefinitionsofcurriculumfromprescriptiveperspective:

1.Bobbitt(1918;p.43)statesthat“Curriculumistheentirerangeofexperiences,

bothdirectedandundirected,concernedinunfoldingtheabilitiesofthe

individual.”

2.Tyler(1957)definescurriculum asallthelearningexperiencesplannedand

directedbytheschooltoattainitseducationalgoals.

3.Curriculum meanstheplannedinteractionofpupilswithinstructionalcontent,

materials,resources,and processes forevaluating the attainmentof

educationalobjectives(IndianaDepartmentofEducation,2010).

NOTE:Prescriptive[curriculum]definitionsprovideuswithwhat“ought”to

happen,andtheymoreoftenthannottaketheformofaplan,anintendedprogram,or

somekindofexpertopinionaboutwhatneedstotakeplaceinthecourseofstudy.
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Amongthedefinitionsgivenorproposedbypastexpertsoperatinginthe

premisesofdescriptivearegivenasbelow:

1.Caswell&Campbell(1935)definecurriculumasalltheexperienceschildrenhave

undertheguidanceofteachers.

2.Ragan(1960)alsoperceivescurriculumasallexperiencesofthechildforwhich

theschoolacceptsresponsibility.

3.Thesetofactualexperiencesandperceptionsoftheexperiencesthateach

individuallearnerhasofhisorherprogramofeducation(Hass,1987).

4.Silva(2010)seescurriculum asanemphasisonwhatstudentscandowith

knowledge,ratherthanwhatunitsofknowledgetheyhave,istheessenceof21st

-centuryskills.

NOTE:Thedescriptivedefinitionsofcurriculumgobeyondtheprescriptiveterms

astheycreatetheimpressionthatthecurriculumisnotmerelyabouthowthingsought

tobebutratherhowthingsareinrealclassrooms(Ellis,2004).Anothertermthatcould

beusedtodefinethedescriptivecurriculumisexperience.

Thefollowingauthorstendtodefinecurriculum from bothprescriptiveand

descriptivepointsofview:

1.Curriculumreferstoallthelearningwhichisplannedandguidedbytheschool,

whetheritiscarriedoningroupsorindividuallyinsideoroutsideoftheschool

(Kerr,1968).

2.Itcanbedescribedasalllearningexperiencesthatlearnersaretogothrough
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undertheguidanceoftheschoolattheendofaneducationalprogramme.

3.Curriculumcanbroadlybedefinedasthetotalityofstudents’experiencesthat

occurintheeducationalprocess.

4.Curriculumcanbeseenasagroupofsubjectsorcoursesofstudyarrangedin

particularsequenceforinstructionalpurposeinschool.

NOTE:Theseproposeddefinitionstendtoacknowledgethefactthatcurriculum

encompassesbothprocess(plan)andexperienceinthecontextofeducation.

1.2Components/ElementsofCurriculum

AccordingtoBrady(1995)andNunan(1988)ascitedinShao-Wen(2012)the

curriculumdevelopmentprocessgenerallyentailsfour(4)elements:objectives,content,

methods,andevaluation. Sincecurriculum isplannedforaparticulareducational

programme,itisthereforehighlyanticipatedtohaveatleastsomeofthesemajor

components:

1.Statementofphilosophyoftheeducationalprogramme

2.Objectives,aimsandgoaloftheprogramme

3.Subjectmatterorcontent

4.Learningexperiences

5.Modeofinstruction(instructionalstrategies,teachingmethods,techniques,etc.)

6.Assessmentandevaluationoftheprogramme(evaluationapproaches)

7.Durationfortheprogramme
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8.Outcomes

Basically,thecurriculum mustincludeallsubjectmatter,teachingstrategies,

learners’experiencesandassessmentofstudentswhichaparticularschoolplansfor

itsstudentswhichisdevelopedbythemembersofitsowncurriculumcommittee.The

curriculumiswellplanned,guidedanddesignedbythegovernmentortheeducational

institution.Itisaimedatbothphysicalandmentaldevelopmentofthestudent.Itisthe

overalllearningexperiencethatstudentsgothroughduringaparticularcourseofstudy.

TYPESOFCURRICULUM EXAMPLESOFCURRICULUM

1.Subject-based/orientedcurriculum

2.Corecurriculum

3.Hiddencurriculum

4.Officialcurriculum

5.Unofficialcurriculum

6.Objective-basedcurriculum

7.Standard-basedcurriculum

8.Experienced-basedcurriculum

1.English, Mathematics, ICT,

Science, History, Geography,

Economics,etc.

2.English,Mathematics,ICT,Science

3.Sports,music,language,morals,

etc.
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9.Competence-basedcurriculum

1.3CurriculumFrameworks

Everycurriculum regardlessofitstypeoughttofollow seriesofguidelines.

Theseguidelinesarereferredtoasthecurriculum frameworks.InGhana,thereare

currentlyonlytwocurriculum frameworksdrivingpre-tertiaryeducationandtertiary

education(particularlyteachereducation).Theyare

a)ThePre-TertiaryEducationCurriculumFramework(PECF)

b)TheNationalTeacherEducationCurriculumFramework(NTECF)

1.4SYLLABUS

Etymology:Theword“syllabuswasderivedfrom modernLatin“syllabus”

meaning“list”.Itwasoriginallycarvedoutfrom theGreekword“sittybas”meaning

“parchmenttableortableofcontent.”Thechangefrom“sitty”to“sylla”isexplainedas

ahypercorrectionbyanalogyto“syllambano”whichmeans“bringtogether”or“gather”.

Definition:The syllabus orspecification is an academic documentthat

communicatesinformationaboutaspecificsubjectanddefinesexpectationsand

responsibilities. Thesyllabusisdescriptiveinnatureunlikethecurriculum which

prescriptive.Asyllabusmayalsobedefinedasadocumentthatconsistsoftopicsor

portioncoveredinaparticularsubject.

Asyllabuscanbetailoredforaclassoranumberofclassese.g.Classes1-3or4

-6.Asyllabusisconsideredasaguidetotheteacheraswellastothestudents.It
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helpsthestudentstoknowaboutthesubjectindetail,whileitisapartoftheircourseof

study,whatexpectationsofstudentsare,etc. Itcontainsgeneralrules,policies,

instructions,topicscovered,assignments,projects,andsoon.Thesyllabusisprepared

bytheNationalCouncilforCurriculumandAssessment(NaCCA)formerlyCurriculum

ResearchDevelopmentDivision(CRDD).

Examples:

a)TeachingsyllabusforEnglishLanguageforJuniorHighSchool1-3

b)TeachingsyllabusforMathematicforJHS1-3 Oldsyllabus

c)TeachingsyllabusforReligiousandMoralEducationforJHS1-3

d)Standard-basedcurriculumforEnglishLanguage–Primary1-6

e)Standard-basedcurriculumforMathematics–Primary New

syllabus

f)Standard-basedcurriculumforOurWorldOurPeople

AccordingtoHoesny(2013),Syllabushas17possiblefunctionswhichinclude:

1.Describingcoursecontentscope

2.Communicatingcoursefocus

3.Suggestingprerequisites

4.Detailinglogistics

5.Identifyingcoursegoals

6.Sequencing/schedulinginstruction

7.Identifyingperformanceobjectives
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8.Constitutingacontract

9.Identifyingreferencematerial

10.Providingmodificationsbase

11.Motivatingstudents

12.Permittingself-monitoring

13.Facilitatingoptionallearningactivities

14.Establishingevaluationsystem

15.Advertising/promoting/recruitingclientele

16.Servingasanarticulationtool

17.Meetingaccreditationrequirements

Activity

1.Definecurriculumfromtheseviewpoints:

a)Descriptive

b)Prescriptive

c)DescriptiveandPrescriptive(Bothviewpoints)

2.Identifyanythree(3)componentsofcurriculum.

3.Whatarecurriculumframeworks?Mentionanytwocurriculumframeworksbasic

educationandcollegeeducation.

4.Explainthetermsyllabus.

5.Writeanythree(3)examplesofcurriculumandsyllabus.

6.Identifyanyfour(4)featuresofasyllabus

UNIT2:DISTINCTIONBETWEENCURRICULUMANDSYLLABUS

2.1Differencesbetweensyllabusandcurriculum
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Twoeducationalconceptswhichareoftenmisinterpretedarecurriculum and

syllabus.Syllabusrelatestothesubjectsaswellasthetopicscoveredinthecourseof

study;however,curriculumimpliesthechaptersandacademiccontenttaughtinschool

orcollege.Italsoreferstotheknowledge,skillsandcompetenciesstudentsshould

learnduringstudy. Ideally,thethinlinebetweencurriculum andsyllabusisthat

curriculum broadlydealswiththetotaldevelopmentofastudentwhereassyllabus

focusesonaparticularsubject.Again,anothermaindifferencebetweenthesetwo

conceptsisthatoneisbroaderwhilestheotherisnarrower.Thedifferencesbetween

thetwoconceptsarehighlightedinthetablebelow:

BasisforComparison Syllabus Curriculum

Meaning

Syllabusisthedocumentthat

containsalltheportionofthe

conceptscoveredinasubject.

Curriculum is the overall

content taught in an

educational system or a

course.Itcontainsallsyllabi

and other co-curricular

activities.

Etymology SyllabusisaGreekterm. CurriculumisaLatinterm.

Setfor Asubject Acourseofstudy

Nature Explicitlydescriptive
Explicitlyprescriptiveorboth

prescriptiveanddescriptive

Scope Narrow Wide

Setoutby ExamboardorNaCCA

Government/ GES and the

administration ofschoolor

institute. Sometimes;

students.
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Term
Forafixedterm,normallya

year.

Tilltheendofthecourseor

programme.

Uniformity Variesfromsubjecttosubject. Samefortheentireinstitution.

2.1.1Meaning/conceptualizationofsyllabusandcurriculum

Syllabusreferstotheprogrammeoroutlineofacourseofstudy.Inotherwords,

syllabusconnotestheportionsofthestudyprescribedinaparticularsubjectmeantfor

aparticularcourseofstudy.Forexample,ifGeneralCurriculum Studiesisasubject

meantforacourseofstudycalled‘structureandcontentofcurriculum’,thenthe

portionsofstudyprescribedinthesubjectofGeneralCurriculumiscalledassyllabus.

Curriculum ontheotherhandpertainstotheentireperiodofstudyinacollegeora

school. Thelatterterm (curriculum)isalsousedtodenotethesubjectsthatare

studiedorprescribedforstudyinaschoolorcollege.Forexample,thecurriculumofa

certaincourseofstudy,sayB.Ed.PrimaryEducation,includesallthesubjects,including

thealliedsubjectsaspartoftheentirecourseofstudy.Inbrief,curriculumistheoverall

contenttaughtinaneducationalsystemoracourse.Itcontainsallsyllabiandotherco-

curricularactivities.

2.1.2Etymologyofcurriculumandsyllabus

ThetermcurriculumwasderivedfromtheLatinword“currere”meaning“torun”

or“toproceed”.“Curriculum”asaLatinwordmeans“arace”or“thecourseofrace”.

Meanwhile,theword‘syllabus’wasoriginallycarvedoutfromtheGreekword“sittybas”

meaning“parchmentlabelortableofcontent.”Thechangefrom “sitty”to“sylla”is

explainedasahypercorrectionbyanalogyto“syllambano”whichmeans“bringtogether”

or“gather”.Theword“syllabus”wasthenadaptedbymodernLatintomean“list”.In

short,frometymologicalpointofviewcurriculumhasitsrootwordfromLatinwhereas
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syllabuscanbetracedfromtheGreekorigin.

2.1.3Natureofcurriculumandsyllabus

Curriculum isexplicitlyprescriptiveinnature;however,itmayalsoappearboth

prescriptiveanddescriptiveinsomecases.Meanwhile,syllabusisexplicitlydescriptive.

Theprescriptivenatureofcurriculum meansthatitisaplannedphenomenon;it

involvesortakesintoconsiderationopinionsofexpertsandspecifieswhatoughtto

happeninthedomainsofeducation. Again,curriculum asbothprescriptiveand

descriptivemeansthatcurriculum goesbeyondallplannedlearningexperiencesto

includetheverynaturalexperienceshappeninginrealclassrooms.Ontheotherhand,

syllabusisdescriptiveinnature.Thisimpliesthatsyllabustendstocomprehensively

communicateinformationaboutsubjectsandtopicsenshrinedinaparticularofa

coursestudy.

2.4.1Scopeofcurriculumandsyllabus

Curriculum hasawiderscopewhereassyllabushasanarrowedscope.The

scopeofcurriculumisalwayssaidorseentobewideorbroadbecausetheconceptis

notlimitedtocontent,outcomesorobjectives.Curriculumgoesastepfurtherbytaking

intoaccountenvironmentorsituationanalysiswhichinvestigatesallkindsofhuman

andphysicalresourcesavailabletoachieveeducationalgoals.Nonetheless,syllabusis

narrowintermsofscopeinthesensethatitislargelyconcernedwiththeinformation

aboutthetopicorsubjecttobestudiedinthecourseofastudy.Itdoesnottakeinto

considerationavailableeducationallogisticssuchasmaterials,equipment,facilities,

personnel,time,costamongothers.



11

2.1.5DevelopmentalBody/Institution(Curriculumvs.Syllabus)

Curriculumissetoutordevelopedbytheschool,studentsorabodyappointedor

mandatedbythegovernment.Syllabusontheotherhandisdesignedorsetoutbya

bodyappointedbythegovernmentandanexamboardinsomecases.Forexample,in

Ghana,teachingsyllabiareexplicitlydraftedbytheNationalCouncilforCurriculum

(NaCCA)butthecurriculum isnotdevelopedsolelybytheNationalCouncilfor

Curriculum(NaCCA)butotheragenciesliketheschooladministrationandthestudent

bodycomeintoplayaswell.Forinstance,theGhanaEducationServiceincollaboration

withtheNationalCurriculum andAssessment(NaCCA)maydevelopthetaught

curriculum;theschooladministrationmayalsodevelopofficialcurriculum whilesthe

studentbodymaycomeupwithahiddencurriculum.

2.1.6Term/Durationofsyllabusandcurriculum

Syllabusissettorunforafixed/specifiedperiodorterm;however,curriculumis

rolledtilltheendofthecourseorprogramme.Syllabusoftenrunsforayearperiodbut

curriculum isexpectedtobeinuseuntiltheeducationalprogrammefadesout.For

example,inGhanaianbasicschools,everyteachingsyllabusisyearboundbecausethe

teachingsyllabususedforinstructioninBasic1cannotbeusedforinstructioninBasic

2andviceversa.Curriculum ontheotherhandisdependentonthelongevityofthe

courseofstudyintheGhanaianbasicschools.

2.1.7Uniformity(Syllabusvs.Curriculum)

Syllabusvariesfromsubjecttosubjectwhereascurriculumissamefortheentire

institution/school.Inotherwords,syllabusisnotsamewithallteachersbutcurriculum
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isuniform forallteachersinaschool.Forinstance,teachingsyllabusforEnglish

languageforUpperPrimaryisnotsameasteachingsyllabusforMathematicsforUpper

Primarybutthecurriculum remainssameforallteacherswhoteachattheupper

primarylevel.Inotherwords,ateacherteachingasubjectsay,GhanaianLanguageina

basicschoolisrestrictedtotheuseofGhanaianLanguagesyllabuswhereasanother

teacherteachingICTinthesameschoolisboundtoICTteachingsyllabusfor

instruction.Meanwhile,thecurriculumrunningintheinstitutionisnotdifferentfromthe

subjectsbeingofferedlikewisetheteachersteachingthesubject;itissameforthe

entireinstitution.

Inanutshell,syllabusissetforasubjectbutcurriculum issetforacourseof

study.Althoughthetwoconceptsareamongthemostmisconstruedtermsinthefield

ofeducation,thedifferencesbetweenthem aretosomedegreeobviousespecially

whenwetacklethemfromtheirvariousmeanings,roots/origin/etymologicalviewpoint,

scope,nature,term/durationanduniformity.

Activity

1.Outlineanyfive(5)differencesbetweenacurriculumandasyllabus.

2.Examinefive(5)waysthatmakesyllabusdistinctfromacurriculum.
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UNIT3:THESTRUCTUREANDCONTENTOFTHECURRICULUM

3.1TheStructureandContentofthePre-tertiaryEducationCurriculuminGhana

Everydeveloped curriculum isbasicallywoven around two centralparts;

structureandthecontent.Thestructurelooksatthevariousstagesalongsidetheir

correspondingdurationwhilesthecontentisaboutthevarioussubjectsand/or

activitiesdesignedforlearnerstogothrough.

Untilrecently,formalBasicEducationwasforallGhanaianpupilsfromKGtoJHS

3(Grade9),afterwhichlearnerscouldprogresstoformalSeniorHigheducation,

vocationaleducationandtraining,directentrytoemploymentordistancelearning.

However,inthecurrenteducationreforms,BasicEducationhasbeenredefinedasa

concepttoincludeSeniorHighSchool,andthesystemsub-dividedintofivekeyphases

asfollows:

1.KeyPhase1[FoundationlevelcomprisingKindergarten1&2]
EarlyYears
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2.KeyPhase2[LowerprimarylevelmadeupofB1toB3]

3.KeyPhase3[UpperprimarylevelofB4toB6]

4.KeyPhase4[JuniorhighschoollevelofB7toB9]

5.KeyPhase5[SeniorhighschoollevelcomprisingSHS1-SHS3].

KeyPhases1and2constituteEarlyYears.

3.1ThestructureoftheGhanaianbasicschoolcurriculum

Figure1displaysthestructureofpre-tertiaryeducationinGhana.

2years

4-8
3years

8–12 3years

12–15 3years

3years
15–18

3/4

Age BasicEducation TertiaryEducation

PRE-PRIMARY(KG)

PRIMARY(LOWER)

PRIMARY(UPPER)

JHS

SHS/TVET
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Above
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Source:NaCCA,2019
Source:adaptedfrom thePre-TertiaryEducationCurriculum Framework,National
CouncilforCurriculumFramework(NaCCA).

3.1.1StructureExplained

EducationatKeyPhase1beginsatage4withKindergarten(KG)educationand

connectswithLowerPrimaryeducationuptoage8.KGeducationpre-disposeschildren

toconditionsofformalschooling,imbuinginthemthedesireforlearningduringfuture

years.Thesecond,orUpperPrimaryphase,seekstolayastrongfoundationforinquiry,

creativityandinnovation,andlifelonglearningingeneral,andtoprovidebuildingblocks

forhigherlevelsofeducation(Anamuah-MensahReport,2002).

Thethirdphaseofbasiceducationisthethree-yearJuniorHighSchoolorJHS

(age12-15years)whichislowersecondaryeducationandprovidestheopportunityfor

pupilstodiscovertheirinterests,abilities,aptitudesandotherpotential.Thefinalphase

ofbasiceducationisthethree-yearSHS(age15-18years),whichisupperSecondary

educationandallowslearnerstospecialiseinanyoneofthefollowingprogrammes:

Science,GeneralArts,TechnicalandVocational,Business,andanotlessthanone-year

appropriateapprenticeshiptrainingprogramme.

TheSHSeducationistheplatformthatdeliversanextensivegamutofacademic
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knowledgeandskillsrequiredforentryintofurthereducationandtraininginthetertiary

institutionsofGhanaandelsewhere.Inthiscontext,aftersittingandpassingtheWest

AfricaSecondarySchoolCertificateExamination(WASSCE)conductedbytheWest

AfricanExaminationCouncil(WAEC),SHSgraduatesmaygainadmissionintothe

Universities,Polytechnics and such specialised institutions as Nursing Training

Colleges,CollegesofEducationandGhanaPoliceCommand.

3.2ThecontentoftheGhanaianbasicschoolcurriculum

Table1:ContentofthePre-TertiaryEducationCurriculum

Level Number of
subjects
offered by
student

Subjects/Pillars

EarlyYears

(KG1KG2)
4

 Numeracy
 Language and Literacy (using dual immersion

approaches)
 CreativeArts
 OurWorldOurPeople(IntegratedThemes:History,

RME,Geography,Science,PhysicalEducation[P.E.])

Lower
Primary

(B1-B3)

Upper
Primary

(B4-B6)

6

8

 Numeracy
 Language and Literacy (using dual immersion

approaches)
 Science
 CreativeArts(Visual,PerformingArts&LifeSkills)
 History
 OurWorldOurPeople(*RME,Agriculture,Computing,

Geography,PhysicalEducation

 Mathematics
 Literacy(English[subject&medium ofinstruction],

GhanaianLanguageandFrench)
 Science
 Creative Arts (Integrated Themes: Music,Arts,

FinancialLiteracy,Drama,Dance,VisualArts)
 History
 OurWorldOurPeople(*R.M.E,Agriculture,Geography,

Civics)
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JHS

B7-B9
9

 Computing
 PhysicalEducation

 Literacy(GhanaianLang.,EnglishLang.Arts,Frenchor
Arabic)

 Mathematics
 Science
 History
 Geography
 OurWorldOurPeople(*Religion,andMoralEducation,

Civics,AgricultureandGeography)
 CreativeDesignandTechnology(VisualArt,Home

EconomicsandPre-Tech.)
 Computingwithemphasisonapplication
 PhysicalEducation

Source:adaptedfrom thePre-TertiaryEducationCurriculum Framework,National
CouncilforCurriculumFramework(NaCCA).

3.2.1ContentExplained

The contentofthe Pre-TertiaryEducation curriculum comprises multiple

elements/components;level,numberofsubjects,subjects/pillars,assessmentand

evaluationprocedures,instructionaltimedurationamongothers. Eachlevelhas

definitenumberofsubjectsthatlearnersareexpectedtooffer.Thenumberofsubjects

increasesaslearnersprogressfromoneleveltoanother.However,instructionaltime

duration(period)remainssameforsomeofthelevelsbutincreasesatcertainstages.

Attheearlyyearsorkindergartenlevel(KG1&KG2),learnersaretoofferfour(4)

subjects;Literacy,Numeracy,CreativeArtandOurWorld,OurPeoplewiththese

integratedthemes:History,RME,Geography,Science,PhysicalEducation(P.E.)ina

spanoftwoyears.
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TheLowerPrimarylevel(B1-B3)aretooffersix(6)subjects;Numeracy,

LanguageandLiteracy(usingdualimmersionapproaches),Science,CreativeArtswhich

basicallyshallfocusonthesethree(3)aspects:Visual,PerformingArtsandLifeSkills,

History,andOurWorldOurPeoplewiththefollowingintegratedthemes:*RME,

Agriculture,Computing,GeographyandPhysicalEducation. ReligiousandMoral

Education(R.M.E.)willhoweverbeanoptionalthemeunderthisverysubject(OurWorld

OurPeople)atthislevel.Moreso,thisisthelevelwherelearnersaretobeexposedto

digitalliteracyhencetheintroductionofthesubject‘Computing’.

AttheUpperPrimary(B4-B6),eight(8)subjectsaretobeofferedinall.Theyare

Mathematics,Literacy,whichshallcompriseEnglishlanguage,GhanaianLanguageand

French.Atthislevel,Englishlanguagewillbeusedasthemediumofinstruction.The

remainingsubjectsincludeScience,CreativeArtswithsix(6)integratedthemes:Music,

Arts,FinancialLiteracy,Drama,DanceandVisualArts,History,OurWorldOurPeople

withatleastfour(4)integratedthemes;*R.M.E,Agriculture,GeographyandCivics,

ComputingandPhysicalEducation. ReligiousandMoralEducation(R.M.E.)will

howeverbeanoptionalthemeaswellunderthisverysubject(OurWorldOurPeople)at

thislevel.

Therearenine(9)subjectsmountedtobeofferedattheJ.H.S.level.Theyare

Literacy(GhanaianLang.,(EnglishLang.Arts,FrenchorArabic),Mathematics,Science,

History,Geography,OurWorldOurPeople(*Religion,andMoralEducation,Civics,

Agricultureand Geography),CreativeDesign and Technology(VisualArt,Home

EconomicsandPre-Tech.),ComputingwithemphasisonapplicationandPhysical

Education.Atthislevel,learnershavetheopportunitytochoosewhethertheywould
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wanttooffer/studyFrenchorArabic. ReligiousandMoralEducation(R.M.E.)will

continuetobeoptionalwhereastheintroductionofCreativeDesignandTechnology

shallfocusonVisualArt,HomeEconomicsandPre-TechnicalSkills.Furthermore,

digitalliteracyinstructionor‘Computing’shallemphasizeonapplication.

3.3Assessment,EvaluationandGradingComponentsoftheCurriculum

3.3.1AssessmentComponent

Assessmentistheprocessofgatheringinformationfordecisionmakingabout

learners,curricula,programmesandeducationalpolicies.Theassessmentprocedures

speltoutintheGhanaianbasicschoolcurriculum aredrivenbygeneralprinciplesof

assessmentandPrinciplesforFairStudentAssessmentPracticesforEducationin

Ghana.Theseareasetofprinciplesandrelatedguidelinesgenerallyacceptedby

professionalorganisations as indicative offairassessmentpractice within the

Ghanaianeducationalcontext.

Assessmentproceduresvaryfromonecurriculumphasetotheother.Inother

words,modesofassessmentarenotsameforallthekeyphases(levels).Theyarea

keypartofthestandards-basedcurriculumprocessbecausethosedevelopingcurricula

mustdecidewhattheyaregoingtoacceptasevidencethatlearnershavemetthe

standards(Lund&Tannehill,2014).Theyalsodecideatwhatpoint(s)learnersaregoing

todemonstratecompetences.Thetablebelowshowstheassessmentformatinthe

pre-tertiarycurriculum:

Key Phase

(Level)

Mode of

Assessment

Type of

Assessment

FormofAssessment

KeyPhase1:

EarlyYears

(KG1–KG2)

Informal Formative

Five(5)orsix(6)informal

continuous assessment

activities

1.Sixformal
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KeyPhase2&

3:

Lower Primary

&UpperPrimary

(BS1–BS3)&

(BS4–BS4)

Formal

Formative

Summative

continuous

assessment

activities

2.End-of-termexam

3.End-of-year exam

(internalexam)for

upperprimary

4.TheNational

Standards

AssessmentTest

(NSAT)–atthe

endofBS2and

BS3

(compensation

provision)with

emphasison

numeracyand

literacy;attheend

BS4andBS6with

emphasison

numeracy,literacy

andscience.

KeyPhase4

BS7 – BS 9

(JHS1-3)

Informal and

formal

Formative

Summative

1.End-of-yeartestsin

theexamination

subjectsforBS7

andBS8

2.External

examinationinall

examination

subjectsattheend

ofBS9.

3.TheNational

Standards

AssessmentTest

(NSAT)–atthe

endofBS8with

emphasisonupper

primarysubjectsin

additiontoHistory,

Geography,
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Computingand

Languages.

Table2

3.3.1.1Assessmentcomponentsexplained

Thepre-tertiarycurriculum alsopresentssimilarassessmentprocedures.The

curriculum takesintoconsiderationallthevarioustypes,formsandmodesof

assessment(formative,summative,diagnostic,formalandinformal,continuous,etc.).

However,eachcurriculum phaseundergoesquitedifferentassessmentprocedureor

format.

AttheEarlyYearsPhase/KeyPhase1(KG1–KG2),assessmentshouldbe

informalandformative.Theassessmentproceduresshouldbebasedonfive(5)orsix

(6)continuousassessmentactivities. Thatis,teachersaretoevaluatelearners’

performancefrom theoutcomeofthesespecifiedcontinuousassessmentactivities.

Noend-of-term testsshouldbewrittenatthisstagebutfiveorsixinformalmore

structuredassessmentsshouldbedonetwiceperterm.

Key Phases 2 & 3 are characterized by formalmode ofassessment.

Assessmentoughttobeformativeandsummative.Thislevelcallsforatleastsix

formalcontinuousassessmentactivitiestobeconducted,recordedandgraded.Forms

ofsummativeassessmentatthislevelwillincludeend-of-termexamination,end-of-year

examinationandtheNationalStandardAssessmentTest(NSAT)attheendofeach

curriculumphase.End-of-yearexaminationshouldbeinternalandbegivenintheUpper

Primaryexaminationsubjects.TheNSATwillbeconductedattheendofBS2witha

compensationprovisioninBS3forlowachievers.Theemphasisofthistestatthis
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levelshallbeonnumeracyandliteracy.AttheendofBS4andBS6,thefocusofthe

NSATshallbeonnumeracy,literacyandscience.

KeyPhase4ischaracterizedbybothformalandinformalmodesofassessment.

Assessmentshouldbebothformativeandsummativeatthisphase. Continuous

assessmentactivitiesarealsoconsideredatthislevelbutthenumberofcontinuous

assessmentactivitiestotake,recordandgradearedeterminedbythesubjectcurricula.

Thereshouldbeend-of-yeartestsconductedintheexaminationsubjectsforBS7and

BS8.Again,TheNationalStandardsAssessmentTest(NSAT)willbeconductedatthe

endofBS8withemphasisonupperprimarysubjectsinadditiontoHistory,Geography,

ComputingandLanguages. Lastly,thislevelwillbecharacterizedbyexternal

examinationinallexaminationsubjectsattheendofBS9(J.H.S).

3.3.2EvaluationComponentoftheCurriculum

Evaluationcanbedefinedastheprocessofassigningjudgmentalvalueto

performanceagainstastandard-basedcriteria.Informationobtainedfromformaland

informalcontinuousassessmentform thebasisfortheevaluationprocedureinthis

curriculum.Thecurriculummakesuseofthe‘criterion-referencedgradingsystem’to

determinethetruereflectionoflearners’performance/achievement.

Incriterion-referencedassessment,eachlettergrademusthaveadescriptorfor

whatthelearnermustdemonstrateinordertobeawardedthegrade.Teachersare

encouragedandexpectedtodevelop‘GradeDescriptors’foreachsubjectforeachyear

underthiscurriculum.Theevaluationprocedureforthekeyphasesisshownbelow:

Table3:Keyphase2(forNationalStandardsAssessmentTest,thisrefersonlytoBasic
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Year2)

Grade MarksRange GradeDescriptor
A 80+% AchievedBasicCompetencesexceptionallywell.Thelearner

isoutstandinginallareasofcompetency.
B 65%–79% AchievedBasicCompetenceswell.Thelearnerishighly

proficientinmostareasofcompetency,e.g.demonstrating
rapidmasteryofsomecompetences,orbeingabletoapply
competences to unknown situations or contexts or
demonstratingnewinsight.

C 45%–64% AchievedBasicCompetences.Thelearnerhasmasteredthe
competencessatisfactorilyinknownsituationsandcontexts.

D 30%–44% AchievedtheminimumnumberofBasicCompetencestobe
consideredcompetent.Thelearnermaynothaveachievedall
thecompetences,ormaysometimesneedhelp,buthas
sufficientcompetencytogoontothenextgrade.

E 0%–29% NotachievedmajorityoftheBasicCompetences.Thelearner
hasnotbeenabletoreachaminimumlevelofcompetency,
even with extensivehelp from theteacher,and needs
learningsupport.

Thelearner’ssummativeachievementinthebasiccompetencesineachsubject

willbeshownbylettergradesA-E,whereAisthehighestandEthelowestgrade.Asfar

aspossible,alettergradeshouldbeuseddirectlyasthemarks.Therelationship

betweenthelettergradesandbasiccompetencesisshowninTable3.Theevaluation

procedureinTable3isforLowerPrimarybutitisonlyapplicabletoonlyBasic2inthe

NationalStandardAssessmentTest(NSAT).

Table5:KeyPhase3(BasicYear4to6)andPhase4(BasicYear7to9)

Grade MarksRange GradeDescriptor
A 80+% AchievedBasicCompetencesexceptionallywell.Thelearner

isoutstandinginallareasofcompetency.
B 65%–79% AchievedBasicCompetenceswell.Thelearnerishighly

proficientinmostareasofcompetency,e.g.demonstrating
rapidmasteryofsomecompetences,orbeingabletoapply
competences to unknown situations or contexts or
demonstratingnewinsight.
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C 45%–64% AchievedBasicCompetences.Thelearnerhasmasteredthe
competencessatisfactorilyinknownsituationsandcontexts.

D 30%–44% AchievedtheminimumnumberofBasicCompetencestobe
consideredcompetent.Thelearnermaynothaveachievedall
thecompetences,ormaysometimesneedhelp,buthas
sufficientcompetencytogoontothenextgrade.

E 0%–29% NotachievedmajorityoftheBasicCompetences.Thelearner
hasnotbeenabletoreachaminimumlevelofcompetency,
even with extensivehelp from theteacher,and needs
learningsupport.

Source:adaptedfrom thePre-TertiaryEducationCurriculum Framework,National
CouncilforCurriculumFramework(NaCCA).

Thelearner’ssummativeachievementinthebasiccompetencesineachsubject

willbeshowninlettergradesA-E,whereAisthehighest,andE,thelowestgrade.The

relationshipbetweenthelettergradesandbasiccompetencesisshowninTable4.As

faraspossible,alettergradeshouldbeuseddirectlyasthemark.Thetableabove

showsthatevaluationproceduresaresameforUpperPrimaryandJ.H.S.

3.3.3GradingProcedure

Toimproveassessmentandgradingandalsointroduceuniformityinschools,it

isrecommendedthatschoolsadoptthefollowinggradeboundariesforassigning

grades:

Level of
Proficiency

Equivalent
NumericalGrade

Meaning Gradedescriptor

1

80%+

Advance(A)

Learnerexceedscore
requirementsintermsof
knowledge,skillsand
coreunderstanding;can
transferthem
automaticallyandflexibly
throughauthentic
performancetasks
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2

75–79% Proficiency
(P)

Learner develops
fundamentalknowledge,
skills and core
understanding; can
transfer them
independently through
authentic performance
tasks

3 70–74% Approaching
Proficiency
(AP)

Learner develops
fundamental knowledge
and skills and core
understanding;withlittle
guidance;can transfer
understanding through
authentic performance
task

4

65–69% Developing
(D)

Learner possesses the
minimum knowledgeand
skills but needs help
throughout the
performanceofauthentic
task

5

64%andbelow Beginning(B)

Studentisstrugglingwith
his/herunderstanding
duetolackofessential
knowledgeandskills

Source:NaCCA(2019).TeacherResourcePack.NationalCouncilforCurriculum and

Assessment

Thegradingsystem presented,showsthelettergradesystem andequivalent

gradeboundaries.Inassigninggradestolearners’testresults,oranyformofevaluation,

theabovegradeboundariesandthedescriptorsmaybeapplied.Thedescriptors

(Advance[A],Proficient[P],ApproachingProficiency[AP],Developing[D],Beginning[B]),

indicatethemeaningofeachgrade.
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3.4COMPARISONOFSTRUCTUREANDCONTENTOFBASICEDUCATION

CURRICULUM(EVIDENCEFROMSELECTEDASIANCOUNTRIES)

3.4.1StructureofSingaporeanBasicEducationcurriculum

Level/Grade Typicalage

Preschool

Pre-playgroup 3–4

Kindergarten 4–6

Primaryschool(ChildrenenterP1upontheyeartheyturn7)

Primary1-6 6–12

Secondaryschool(ChildrenenterS1upontheyeartheyturn13)

Secondary1-4 12–16

Secondary5(availablefornormalacademicstream
only)thuspreparestudentfor‘O’level

16–17

Secondary6(availableforIntegratedProgrammeonly)
ablestudentsskip‘O’levelandtake‘A’level

17–18

Post-SecondaryEducation
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JuniorCollege,PolytechnicorArtsInstitution,followed
byUniversityeducation

JuniorCollegeage16–18,
PolytechnicAge16–19

3.4.1.1OverviewoftheContentoftheSingaporeanSchoolCurriculum

Level Numberofsubjects
offeredbystudent

Subjects

Kindergarten  Language(Englishand
officialMotherTongue)

 Numbers,
 Developmentofpersonal

andsocialskills,(games,
music,andoutdoorplay)

PrimarySchool

FoundationStage
(Primary1to4)

9

 Language(English,

Mothertongue)

 Mathematics
 CivicandMoral

Education,
 ArtandCraft,
 Music,
 Healtheducation.
 Socialstudies,
 Physicaleducation,
 Science.(Scienceis

taughtfromPrimary3,
age9onwards)

 Language(English,

Mothertongue)
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OrientationStage
(Primary5to6)

10

 Mathematics
 CivicandMoral

Education,
 ArtandCraft,
 Music,
 Healtheducation.
 Socialstudies,
 Physicaleducation,
 Science.

Secondaryschool 6-10
English,MotherTongueor
HigherMotherTongue
Language,Mathematics,one
ScienceandoneHumanities
Electivebeingcompulsory.

Languagesgroup

 EnglishLanguage

 MotherTongueLanguages
(Chinese,Malay,Tamil,etc.)

 HigherMotherTongue
Languages(HigherChinese,
HigherMalay,HigherTamil,etc.)

Humanitiesgroup

 CombinedHumanities

 History

 Geography

 Literaturein
English/Malay/Chinese/Tamil

 HigherArt(ArtElective
Programme)

 HigherMusic(MusicElective
Programme)

Mathematics&Sciencegroup
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 ElementaryMathematics

 AdditionalMathematics

 Science(Physics,Chemistry),
Science(Physics,Biology),
Science(Chemistry,Biology)
(these3combinedtogetheris
alsoknownaspurescience.)

 IntegratedSciences

Othersubjects

 Art

 DesignandTechnology-opt-a
math

 Music

 ComputerApplications

 ElementsofBusinessSkills

 FoodandNutrition

 PrinciplesofAccounts

 Economics,ComputerStudies,
etc.

3.4.2StructureofMalaysiancurriculum

Theschoolsystem isstructuredona6+3+2+2model,withsixyearsof

compulsoryprimaryeducationbeginningatageseven,followedbythreeyearsoflower

secondaryeducation,twoyearsofuppersecondary,andtwoyearsofpre-university

seniorsecondarystudy.

Level/Grade Typicalage
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Preschool

Preschoolplaygroup 3–4

Kindergarten 4–6

Primaryschool

Standard1-6 6-12

Secondaryschool

Form1-5 12–17

Form6(Pre-University)
17–19(Availableinsome
schools)

Post-secondaryeducation

Tertiaryeducation(College,Polytechnicor
University)

Agesvary

3.4.2.1ContentoftheMalaysiancurriculum

Level Numberofsubjects
offeredbystudent

Subject

Pre-school Thereisnoformal
preschoolcurriculum
exceptaformalmandatory
trainingandcertification
forprincipalsandteachers
beforetheymayoperatea
preschool.

Primaryschool

Year1–3LevelOne
(TahapSatu)

Year4-6LevelTwo
(TahapDua).

10

Thecurriculum includes
studyofafirst language
(BahasaMelayu, Chinese
orTamil), Englishasa
secondlanguage,Islamic
education(compulsoryfor
Muslims), mathematics,
science,civics/moral
education,localstudies,
physicaleducation,health
education,musicand
visualarts.

Secondaryschool
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LowerSecondary
(MenengahRendah),Form
1-3

UpperSecondary
(MenengahAtas)Form4-
5

Studentsstudyaminimum
ofeightandamaximumof
13subjects.

 Corecompulsory
subjectsinclude
BahasaMelayu,
English,Science,
history,geography
andmathematics.

 Electivesubjects
include Islamic
studies,moral
education,lifeskills,
Europeanlanguages
andmothertongue.

Fourcoresubjects:Bahasa
Melayu,English,
mathematics,Islamic
studiesormoraleducation
and history.

Elective:

Sciencestream:chemistry,
biology,physics,additional
mathematicsandEnglish
forscienceand
technology.

Artsstream:integrated
scienceandarangeof
othernon-sciencesubjects
aselectives.

Technicalstream:
mechanicalengineering,
civilengineering,electrical
engineering,agriculture,
commerce,food
managementandfashion
studies.

Vocationalstream:
electrics,automotive,
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catering,computer
programming.

Activity

1.OutlineandexplainbrieflythestructureoftheGhanaianbasicschoolcurriculum

(Pre-TertiaryEducationCurriculum)takingintoconsiderationthesecomponents:

keyphases,ages,basiceducationandyearstogothrougheachyear.

2.IdentifythecontentofGhanaian basiccurriculum (Pre-TertiaryEducation

Curriculum)takingintoaccountthesecomponents:levels,numberofsubjects,

subjects/pillars.

3.WritetheassessmentcomponentoftheGhanaianbasicschoolcurriculum at

eachcurriculumphase.

4.Outlinetheevaluationcomponent/procedureinNationalStandardAssessment

Test(NSAT)atthecurriculumphases.

5.Identifytheuniformgradingprocedurerecommendedinthecurriculumforbasic

schools.

UNIT4:

4.1OBJECTIVESOFTHEGHANAIANBASICSCHOOLCURRICULUM

Everycurriculum designhascomponents.Arguably,objectivesareamongthe

sensitiveelementsofeverycurriculum. Objectivesbasicallyrefertoanticipated

outcome(s)ofaparticularprogramme. Inotherwords,theydefineprojections

enshrinedinamountedcourseofstudy.Curriculumobjectivesthereforecanbeviewed

broadly as specific statements of educational intention which delineate

(describe/draw/explain)eithergeneralorspecificoutcomes(Wilson,2014).

TheGhanaianbasicschoolcurriculumhasseveralstatedobjectiveswhichguide
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teachingandlearningandaswelldefinebothlearningandlearners’expectation.The

pre-tertiarycurriculum frameworkwhichisstandard-basedinform spellsouttwo(2)

categoriesofobjectives.Theyarethegeneralobjectivesandthespecificobjectives.

TheCurriculumFrameworkhasbeenformulatedwithanumberofbroadobjectivesin

mind,whichform thebasisofallteachingandlearningprogrammesandclassroom

activitiesatthebasiceducationlevel(ThePre-TertiaryCurriculum Framework,2018).

Thisimpliesthateachsubjectcurriculum hasitsformulatedgeneralobjectivesand

specificobjectives.

Ideally,bothcategoriesofobjectives(i.e.,generalandspecific)inonewayor

othercomplementeachothertoaverylargeextent.Onecanthereforesaythatthey

walkhandinhandtoensurethatlearnersgothroughandexhibitprescribedlearning

experiencesattheendofaninstructionalperiodoreducationalprogrammeasspelled

in the curriculum. Curriculum objectives should be concise,understandable,

measurableandfeasibleforteachersandlearnersaliketoaccomplish.

4.2GeneralObjectivesoftheGhanaianBasicSchoolCurriculum

Basically,generalobjectivesofcurriculumareoftenperceivedasrefinementsof

curriculum aimsorgoalsthatspecifyperformancestandardsorthoseskillsand

knowledgethelearnersareexpectedtobeabletodemonstrate.Theyareusuallybroad

predictions orstatements aboutintended educationaloutcomes. The general

objectivesoutlinedintheGhanaianbasicschoolcurriculum takeintoaccountcore

valuesandattitudes,generalcompetencesandstandards,cross-cuttingissueslike

inclusivity,subject-specificcross-cuttingissues,amongothers. ThePre-Tertiary

CurriculumFrameworkpresentsthefollowingbroad/generalobjectives:
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1.Providelearnerswithbroadup-to-dateknowledge,skills,valuesandattitudesin

bothexistingandnewsubjectdisciplinesandinarangeoffoundationalliteracies.

2.Developinlearnerstheabilitytoapplywhattheyhavelearnedwithconfidence

andcompetenceintheworldofwork

3.InstilinlearnersanunderstandingofGhana’shistory,cultureandtraditionsand

oftheirrightsandresponsibilitiesascitizens.

4.Encouragelearnerstofullyparticipateinthelearningprocessandtopromote

learningasalifelongendeavor

5.Encourageandsupportteacherstoengageincreativeanddialogicinstructional

practices

6.Promote an inclusive educationalsystem where individualstrengths and

potentialsarevaluedandmaximised,regardlessofethnicity,religion,gender,

geographicallocationordisability.

7.Encouragelearnerstolearnmathematicsasafoundationalbuildingblockto

learningothersubjects.

8.Instilinlearnerstheimportanceofmakingresponsiblechoicesregardingthe

environmentandclimate.

9.Promotefinancialliteracytoincludethedevelopmentofentrepreneurialskillsfor

alllearners.

10.EncouragelearnerstolearnaGhanaianlanguageandamodernforeignlanguage

aspartofbecomingaglobalcitizen.
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(Source:NaCCA,ThePre-TertiaryCurriculumFramework,2018,pp.21-22)

NOTE:Thesegeneral/broadobjectivesarethecorefoundationofallgeneral

objectivesformulatedforeverysubjectcurriculum.Forexample,formulatedgeneral

objectivesfortheMathematicscurriculumcanbetracedfromtheabovestatedgeneral

objectives.Again,itisimportanttonotethatthenewsubjectcurriculausetheterm

‘contentstandard’forgeneralobjectives(NaCCA,TeacherResourcePack,2019).

4.3SpecificObjectivesoftheGhanaianBasicSchoolCurriculum

Theword‘specific’meansprecise,conciseordefinite.Inrelationtospecific

objectives,one can saythattheyare specific statements setting measurable

expectationsforwhatlearnersshouldknowandbeabletodo,describedeitherinterms

oflearningoutcomes,productsorperformanceorprocesses(UNESCO,IBE,2019).The

specificobjectivesenshrinedintheGhanaianbasicschoolcurriculumconsiderallthe

differenttypesoflearningobjectivesasfarasteachingandlearningisconcerned.

Specificobjectivesinthecurriculumarestatedinbehavioural,holistic,non-behavioural

andproblem-solvingterms. Theyalwaysfindtheirsourcefrom statedgeneral

objectives.Inotherwords,specificobjectivesintheGhanaianbasicschoolcurriculum

arederivedfromgeneralobjectives.

In the new subject curricula, specific objectives are captured as

‘learning/performanceindicators’(NaCCA,TeacherResourcePack,2019).

4.4RelationshipbetweenGeneralObjectivesandSpecificObjectives

Thereisastronglinkagebetweengeneralobjectivesandspecificobjectivesof

thecurriculum.Thismeansthatbothcategoriesexertinfluenceoneachother.Thatis,
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theywalkhandinhandtoensurethatlearnersdemonstratetheknowledge,skilland

valuesexpectedofthem attheendofaneducationalprogramme. Thelevelsof

relationshipcanbeseenintheseregards:

1.Generalobjectivesspelloutbroad educationalexpectationsand intended

learningoutcomes.Similarly,specificobjectivesoutlineeducationalintentionsin

specificsandmeasurableterms.Forinstance,ageneralobjectivemaybestated

requiringlearnerstoidentifythethingsintheirenvironmentbutspecificobjective

mayasklearnerstomentionanumber,saythree(3)thingsintheirenvironment.

2.Generalobjectivesdeterminespecificobjectives. Inotherwords,specific

objectivesaredrivenbygeneralobjectives. Thatis,specificobjectivesare

carvedfromgeneralobjectivestatements.

3.Therealizationorachievementofspecificobjectivesobviouslyleadstothe

attainmentofgeneralobjectives.Thisimpliesthatsuccessfulachievementof

specificobjectivesnaturallyaddressesstatedgeneralobjectives.

4.Bothobjectivestatementscontainedinsubjectcurriculatakeintoconsideration

valuesandattitudesaswellassubject-specificcross-cuttingissues. This

suggeststhateverysubjectcurriculum hasgeneralobjectivesandspecific

objectivesbuttheseoutlinedobjectiveshavebeenstatedtobeinlinewithcore

valuesandattitudessuchasdiversity,equity,respect,truthandintegrity,

commitmentamongothers.

5.Generalobjectivesandspecificobjectivesdonotoperateondifferentor

separateassessmentformsandprocedures.Rather,theyrelyonallformsof
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assessmentandassessmentprocedurestodeterminesuccessfullearning

acrossthedomainsoflearning.

6.Realizationofbothobjectiveslargelydependsonpedagogicalapproachesused

inlessondelivery.Sincethetwoconceptsmovetogether,teachers’teaching

methodsandotherrelatedmodesoflessondeliverythereforeaffectbothequally.

Forexample,theuseofscaffolding,differentiationorintegratedapproachto

teachingmayproveeffectiveinachievingnotonlyspecificobjectivesbutthe

entiregeneralobjectivesaswell.

7.Generalandspecificobjectivesarebothstatedinverbalterms/forms.This

means thatboth require learners to demonstrated observable learning

behavioursbefore,duringandafterlearning.Forexample,previously,ageneral

objectivewasstatedas:“ThepupilwillappreciatethenatureofGod”andspecific

objectiveas:“ThepupilwillbeabletorecallthenatureofGodthroughHis

attributes”.Theunderlinedwordsaretheverbalformsofobjectivestatements.

Similarly,thenewsubjectcurriculaalsostategeneralandspecificobjectivesin

verbalterms in contentstandards and learning/performance indicators

respectively.Forexample,acontentstandardmayhavethis:“Identifyanduse

questiontagscorrectlyinspeech”whereaslearning/performanceindicatormay

alsocorrespondinthisform:“Usepositivetags,negativetagsandauxiliariesin

speech”.



38

Activity:

Studythecurriculabelow andidentifytheirrespectivegeneralandspecific

objectivesshowingaswelltherelationshipthatexistsamongtheseobjectives.

Source:TeachingSyllabusforReligiousandMoralEducationforUpperPrimary(Primary

6)(2012)–Oldcurriculum
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Source:NaCCA(2019).Standard-BasedCurriculumforPrimary–Basic4.National
CouncilforCurriculumandAssessment.
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Activity

1.Inyourview,howdoyouunderstandtheterm‘curriculumobjectives’?

2.WithreferencetotheGhanaianbasicschoolcurriculum,whataregeneral

objectivesofthecurriculum?

3.WhatarespecificobjectiveswithreferencetotheGhanaianbasicschool

curriculum?

4.Statetwo(2)objectivestatementsforeachofthecategoriesofobjectives

a)Generalobjectives

b)Specificobjectives

5.Discussfive(5)relationshipsbetweenspecificobjectivesandgeneralobjectives.
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UNIT5

WHYTHESTUDYOFTHESCHOOLCURRICULUM?

Thedevelopmentofeverycurriculum takesseveralfactorsintoconsideration.

Crucialamongthesefactorsincludesocietalneeds(aspirations),time,resources,

agentsofimplementationorpersonnel(implementers),learnercharacteristics,among

others.However,curriculum process,developmentanddesignprimarilylookupto

teachersforitsexecution.Inothers,theimplementationofthecurriculumprimarilylies

ontheshouldersofteachers. Thisimpliesthatteachersasagentsofcurriculum

implementationneedtohaveadequateknowledgeandunderstandingaboutthe

curriculumtoensureeffectiveimplementation.

5.1TheRelevanceoftheSchoolCurriculumtotheTeacher

Basically,teachers’knowledgelevelintheschoolcurriculum willinform their

professionalvaluesandattitudes,professionalknowledge,professionalpracticeaswell

astheentireeducationalprocess/system atlarge. Therelevanceoftheschool

curriculumtotheteachercanalsobewitnessedintheseregards:

1.Teachers’knowledgeinthecurriculum willhelpthem torecognizeand

prioritizetheneedsandaspirationsofsocieties.Sincesocietalneedsand

aspirationsformthebasesofcurriculumgoals,aimsandobjectives,teachers’

understanding inthem willreflectand promotethevalueswhichare
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importanttothesocieties. Forexample,ThePre-TertiaryEducational

CurriculumFrameworkoutlinescorevaluessuchasrespect,diversity,equity,

collaboration,commitment,truthandintegrityastheneedsofGhanaian

societies. Consequently,teachers’awarenessofthesewillenablethem

selectappropriatecontentsandpedagogiesthataddressthesesocietal

needs.

2.Itwillhelpteacherstoidentifyandunderstandthelearningneedsoflearners

andapplyteachingaccordingly.Everycurriculumisunderpinnedbyatleasta

theorywhichdefineslearners’characteristics.TheGhanaianbasicschool

curriculumforexampleisdrivenbyacoupleoftheoriesthataddressdiverse

developmentalstagesoflearners.Teachers’knowledgeandunderstanding

ofsuchtheoriesthereforewillhelpthemtostructureteachingandlearningto

meet different learning styles in the classroom. Scaffolding and

differentiationaresuggestedpedagogiesforteachershandlingmixedability

classrooms.

3.Itwillhelpteacherstoseetheneedtoengageincreativeanddialogic

instructionalpractices.Thecurriculumisdesignedtoencourageandsupport

teacherstoengageincreativeanddialogicinstructionalpractices.Creativity

andconfidence(communication)areamongthecross-cuttingessential

learningsofeverycurriculum.Thesevirtuescanonlybeacquiredwhen

learnersareexposedtointeractiveandcreativelearningenvironments.By

this,teacherswillunderstandthattheonlywaytobuildconfidenceand

creativityamonglearnersintheclassroom istopresentthem withlessons
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thatarefreeandinteractiveandyetchallenging.

4.Teacherswillrecognizeandrespectthediversebackgroundsoflearners.

Thecurriculum makesprovisionforlearners’cultural,linguistic,socio-

economic and educationalbackgrounds. This aspectwilltherefore

encourageteacherstofinetunetheteachingandlearningprocesstomeet

learningneedsarisingfrom learners’differentcultural,linguistic,socio-

economicandeducationalbackgroundsoflearners(NationalTeachers’

StandardsforGhana,2017).

5.Itwillenableteachersto addresstheneed to promotean inclusive

educationalsystemwhereindividualstrengthsandpotentialsarevaluedand

maximised,regardlessofethnicity,religion,gender,geographicallocationor

disability(Pre-TertiaryEducationalCurriculumFramework,2018).

6.Thecurriculum informsteachersabouttheultimategoaloftheentire

educationalprogramandtoworkdiligentlytowardsit.Teachersgettoknow

theirroleexplicitlyinthecurriculum throughcurriculum aimsandwork

ferventlyandwholeheartedlytowardsachievingthat.Forexample,ThePre-

TertiaryEducationCurriculumofGhanaaimsatproducinggraduateswhoare

problemsolvers,criticalthinkers(creative),confidentandcompetenttoshow

commitmentaslocalandglobalcitizens.Teachersarethereforechallenged

throughthisaimtonurturelearnerswhowillexhibitthesevirtuesattheend

oftheeducationalprogramme.

7.Theteacherisobligedtoinstillinlearnerstheimportanceofmaking
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responsible choices relating to the environmentand climate. This

responsibilityoftheteacherisdefinedsolelyinthecurriculum.

Activity

1.WhydowehavetoencourageteachertohaveknowledgeinthePre-Tertiary

EducationCurriculum(GhanaianBasicSchoolCurriculum)?

2.Discuss anyfour(4)relevance ofthe Pre-TertiaryEducation Curriculum

(Ghanaianbasicschoolcurriculum)tothebasicschoolteacher.

UNIT6

6.1TYPESOFCURRICULUM

NTS1c&1f,p12;2b,2c&2dp13;3kp14.

Overthepastdecadesmanytypesofcurriculumhavebeenprovidedbutbecause

keyplayersineducationrepresentadiversityofvaluesandexperience,itisdifficultto

getwidepublicorprofessionalconsensus.Justaseducatorshavedefinedcurriculum

indifferentwaysanddifferentformsbecauseoftheirvariedperceptionsofwhat

curriculumshouldbesoarethetypes.Therearedifferenttypesofcurriculum;official,

formal,informal,hidden,null,actual,enacted,experienced,unintended,core,experience-

oriented,subject-oriented,objective-based,standard-based,amongstothers.However,

forthepurposeofthiscoursetwomaintypesofcurriculumshallbeconsidered.These

are

1)Objective-BasedCurriculum;and
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2)Standards-BasedCurriculum.

6.2Objective-basedCurriculum(OBC)

Objectivesaredirectionsaboutwhateducatorswantthestudentstobeableto

doasaresultofinstruction. Objectivesaidstudents,teachers,andparentsby

specifying thedirectionofthecurriculum and goals. Objectivesaretherefore

consideredessentialtogoalsettingandplanningofcurricula. Thus,inawhole,

objectiveshelpinensuringthateducationalprocessesarealignedwithinstructional

activitiesbeingdirectedtowardsthedefinedoutcomesoflearning.

Thistypeofcurriculum describestheend-pointsordesiredoutcomesofthe

curriculum,aunit,alessonplan,oralearningactivity.Objective-basedcurriculum(OBC)

orobjective-basededucation(OBE)isteachingandlearningtargetingoutcomesof

knowledge,competenceandorientation(Brandt,1992ascitedinChan&Chan,2009).

Theyspecifyanddescribecurriculum outcomesinmorespecifictermsthangoalsor

aims.Theimmediatepastpre-tertiarycurriculum thatphasedoutatthe2018/19

academicyearinGhanawasanobjective-basedcurriculum (designedtofocuson

knowledge)ratherthanmeasurablestandards(emphasizingcompetencyanddrivenby

reasoningandapplication).

Whythepastpre-tertiaryeducationcurriculumwasobjective-based:

1)followedtheobjective-basedcurriculumdesignmodelandwasofficiallydefined

by subjectsyllabi.

2)emphasizedtheuseofofficialsyllabuses,textbooksandteacher’shandbooks,

whichweretheonlycurriculum materialsavailabletoteachersandclassroom

activitiesweregenerallytextbooksbased,eventhoughtherewerenotenough
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textbooksforallschoollearners.

3)emphasised an activity-based approach which involved inquiry,creativity,

manipulation,collaborationandsocialinteractionbutuponimplementation,the

learningandteachingactivitiesinclassroomstendedtofavouranexpositoryor

didacticteachingapproachwhichwaslargelyteacher-centered.

4)MadeprovisionfortheuseofGhanaianlanguagesasthemediumofinstruction

forkindergartenandthefirstthreeyearsofprimaryschoolthroughwhichleaners

weretolearnthemechanicsofreadingandwritingintheirlocalGhanaian

language,asanecessaryprerequisiteforintroducinglearnerstoaforeign

language.

5)made use ofSchool-Based Assessment(SBA)with a focus on Class

Assessment Tasks(CATs)asareplacementforcontinuous

assessmentinordertomake assessmentmorecomprehensive(i.e.to

covermoreapplicationsandaffective qualities).

6.2.1TheobjectiveModel

Theobjective-basedcurriculummakesuseoftheobjectivemodelcurriculum

designthatbasicallycontainscontentthatisbasedonspecificobjectives.The

objectivesspecifyexpectedlearningoutcomesintermsofspecificmeasurable

behaviour.Thisbehaviourincludes;

a.Learningfocusesonmasteryofcontent

b.Theteacherisatthecentreofthelearningprocess

c.Overdependenceontextbooks,worksheetactivities

d.Moreconcernedwithpreparationfornextgrade(ornexttest)
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e.Lessfocusedonunderstandingofconceptsandmasteryofskillsbylearners

Themodelisconceptualizedindiagram1

OBJECTIVEMODEL

Diagram1:theobjectivemodel

Themodelwhenexplainedclockwiseimpliesthat:

1)Curriculumorganizationbeginswithcurriculumidea;

2)Thisisfollowedbyformulationofobjectives;

3)Thenextstepisselectionofcontent,materialandmethodology.However,

content,materialandmethodologyarederivedfromtheobjectives.Also,content

heremeanssubjectmatterandmaterialstandsforalltheresourcesneededfor

effectiveimplementationofthecurriculum.

4)Thenevaluationfollowswhichisequallydoneateverystageofthecurriculum.

1.Curriculumidea

2.Objectives4.Evaluation

3.Content

Material

Methodology
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Therearebothformativeandsummativeevaluation(IEDE,2014)

Italsoimpliesthat

Theuseoftheobjectivemodelofthecurriculumledtoanover-emphasisonthe

productsoflearning;thatis,knowingbasicfacts,principles,skillsandproceduresatthe

expenseoftheprocessesoflearningwhichinvolvehighercognitivecompetencessuch

asapplying,thinking critically,creativelyandpractically;andthepersonalqualitiesand

socialskillsnecessaryto becomecompetent,engagingandcontributingcitizens.

6.2.2AdvantagesofObjectiveBasedCurriculum/Objective-BasedEducation

(OBE)

1.Learnersknowwhatisexactlyexpectedofthemasunitstandardsmakeitvery

clearwhatisrequiredofthem.

2.Thereisgreaterbuy-inandsupportforOBEfrom allrole-playersduetothe

extensivelevelofconsultationandstakeholderinvolvement.

3.Well-definedassessmentcriteriamakesitcleartobothassessorsandlearners

howassessmentwilltakeplace.

4.Assessmentismoreobjectiveandfairasaresultofpre-determinedassessment

criteria.

5.OBEpromotestheacquisitionofthespecificskillsandcompetenciesina

countryinwhichtherearemanyskillconcepts.

6.OBEfostersabetterintegrationbetweeneducationatschool,workplace,and

highereducationlevel.
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7.OBEhelpslearnerstoacceptresponsibilityforlearning,astheyarenowatthe

centerofthelearningprocess.

8.OBErecognizespriorlearningwhichpreventstheduplicationandrepetitionof

previouslearningsituations(Sherill,2017).

6.2.3DisadvantagesofObjectiveBasedCurriculum

1.TheshifttoOBEhasattractedlotsofopposition.Opponentsbelievedthat,

educationshouldbeanopenendedandshouldnotbeconstrainedbyoutcomes

andthateducationshouldbevaluedforitsownsake,notbecauseitleadsto

someoutcome.Theybelievethatdefiningeducation asa setofoutcomes

whereteachingandlearningisdecidedinadvanceconflictswiththewonderful,

unpredictablevoyages ofexploration thatcharacterize learning through

discovery and inquiry. Theymistakenlyassumethatteachingwillbe

inappropriately limited by this model.Moreoverthey are arguing and

emphasizingonwhattheybelieve;thattheinclusionandemphasisonattitudes

andvaluesinstatedoutcomesisinappropriate(Eldeeb&Shatakumari,2013;

Harden,Crosby&Davis,1999;Mckernan,1993).

2.CriticsofOBEobjecttotheuseofstandardizedteststhinkingthatitisunfairto

usethesamelevelofworkorto usethesameachievementtestsfor

impoverishedorraciallydisadvantagedstudentsastheydoformoreadvantaged

students.

3.TheyalsoclaimthattheOBEapproachdoesnotpermitspecial,lowerstandards

forstudentswhohavebeenbadlyservedbypubliceducationinthepast.

4.Regardingtheoutcomes,manyopponentsdislikethem becausetheythink
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theoutcomes’standardsmaybetooeasy,toohard,orwronglyconceived.

5.Inaddition,somecriticsobjecttoadditionalresourcesbeingspentonthe

strugglingstudents.

6.Finally,someteachersfindtheirgradingworkloadsignificantlyincreasinginOBE

curriculum(Mckernan,1993;Eldeeb&Shatakumari,2013)

6.3Standard-BasedCurriculum

To startwith,‘standard’refers explicitly to specific knowledge,learning

experiencestogainthatknowledge,andassessmentstocheckformasteryofthat

knowledge,developedbylookingatthestandardsofadistrict,state,ornation.Itisalso

astatementofwhatstudentsshouldknowandbeabletodoanddemonstrateatthe

endoftheprocessateachlevel.Standardscanbeusedasreferencepointforplanning,

teachingandlearningprogrammesandforassessingstudents’progress.

“Astandards-basedcurriculumreferstoacurriculumwhichhasstandardstobe

achievedacrosstheeducationalsystem byidentifyingtheknowledge,skillsand

dispositionsthatlearnersshouldknowandbeabletodemonstrate”(ThePre-Tertiary

EducationCurriculumFramework,2018;p.29).Italsospecifiesactivitiesleadingtothe

attainmentofspecifiedstandards. A StandardsBasedcurriculum isabodyof

knowledgeandsetofcompetenciesthatform thebasisforaqualityeducation.It

defineswhatstudentsshouldknow,understandandbeabletodoandincludesthe

accompanyingteachingcontent.Inthesamevein,standard-basedcurriculumhasbeen

definedas“acurriculumthatisdevelopedbylookingatthestandards(district,stateor

national);identifyingtheskills,knowledgeanddispositionsthatstudentsshould
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demonstratetomeetthesestandards;andidentifyingactivitiesthatwillallowlearners

toreachthegoalsstatedinthestandards”(Lund&Tannehill,2014,p.7).

A standards-basedcurriculum isdesignedusingaLearningOutcomes.The

LearningOutcomecomprisesaseriesofcurriculum outcomesstatementsdescribing

whatknowledge,skillsandattitudeslearnersareexpectedtodemonstrateasaresultof

their cumulative learning experiences in school. Other terminologies used

simultaneouslytodescribeStandardincludeLearningoutcomes,Learningobjectives,

Learningtargets,orCompetencies.

In education,the term standard-based refers to systems ofinstruction,

assessment,gradingandacademicreportingthatarebasedonstudentsdemonstrating

understandingormasteryoftheknowledgeorskillstheyareexpectedtolearnasthey

progressthroughtheireducation. Consequently,therearedifferenttypesof

standardsthatmustbeensuredinastandard-basedcurriculum.Theseinclude:

1)ContentStandards:Thesearestatementsaboutwhatlearnersshouldknowand

beabletodowiththecontents.

2)PerformanceStandards:Theseshow how thelearnershaveachievedthe

standardtargeted.Theyshowhowlearnersaremeetingthestandardandtheir

progressinmeetingthesestandards.

3)ProficiencyStandards:Theseindicatetoushowthelearnersshouldperform.

Thestandards-basedcurriculum (SBC)ortheintendedcurriculum istherefore

theofficialoradoptedcurriculumcontainedinstateordistrictpolicy.Standards-based

curriculum (SBC)describesabodyofcontentknowledgeandcompetenciesthat

studentsareexpectedtolearnbasedontheirparticipationwithintheschoolexperience.
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ThustheSBC includesbroaddescriptionsofcontentareasandoftenspecifies

performancestandardsthatstudentsareexpectedtomeetandissaidtobethebasis

forqualityeducation.Stateanddistrictassessmentsarelinkeddirectlytothecontent

andperformancestandardscontainedintheSBC.TheSBCalsooutlinesgraduation

requirements,whicharetakenfrom statedepartmentofeducationguidelinesthat

specifythesubjectsandskillsthatshouldbetaughtateachgradelevel.

Standards-basedcurriculumhelpsteacherstolinkthetaughtcurriculumtothe

requiredstandards.Itistheconnectionbetweenthecontentstandardsandthetaught

andlearnedcurriculum.Thegeneralgoalofstandards-basedlearningistoensurethat

studentsareacquiringtheknowledgeandskillsthataredeemedtobeessentialto

successinschool,highereducation,careers,andadultlife.

6.3.1CharacteristicsofCurriculumStandards

a.Theyareconnectedtocommunityneedsandstudentneeds.

b.Theyempowerteachers.

c.Theyarebasedonprincipledprocedures.

d.Theyareflexibleandabletochange.

e.Theyincludetimelinesforstudents’learning,developmentandgrowth.

f.Theydescribeawholecurriculum.

g.Hiddencurriculumisconsidered.

h.Theyidentifybigideas,conceptsandoutcomes.

i. Theyincludeassessment–Formative,summative,diagnosticandgenerative.

j. Theyincludewaystosatisfyaccountability.

6.3.2Characteristicsofastandards-basedclassroom
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a.Classroom climateischaracterisedby respectfulbehaviours,routines and

discourse;

b.Classroompracticesandinstructionshonourthediversityofinterests,needsand

strengthsofalllearners;

c.Theteacherensuresthatallcomponentsofthelesson(e.g.,learningactivities,

assessment,homeworketc.)contributetothelessonobjectivesandtothe

studentmasteryofthestandard(s);

d.Learningtimeismaximisedforalllearners;

e.Instructionactivateslearners’priorknowledgeandexperience,andsupplies

backgroundknowledge;and

f.Learnersrespondtoopportunitiesprovidedbytheteachertomakeconnections

betweenthelessonandpersonalexperience(AdoptedfromM’barekEl-farhaoui).

6.4DistinctionbetweenObjective-BasedandStandards-BasedCurriculum

1)OBCfocusesonwhatlearnersshouldknowandlittleaboutwhattheyshouldbe

abletodowhereasintheSBC,emphasisisonwhatthelearnersshouldbeable

todo.

2)ThecontentmatteroftheOBCispre-determinedandspecificapproachesto

teachingaresuggested. InthecaseofSBC,thecontentisflexibleand

encouragesteacherstoengage ininnovativeteachingtomeettheuniqueneeds

oflearners;

3)Thereisrigidprescriptionsoftextbooksthatarealignedtothevarioussubject

syllabiintheOBC.Ontheotherhand,theSBCdoesnotnecessaryconformtothe
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strictadherencetothebehaviouralviewoflearning.

4)InOBC,learnersareconsumersofknowledgewhereasintheSBC,learnersare

creatorsofknowledge.

5)InOBC,learningfocusesonmasteryofcontentwhereasintheSBC,learners

respondtoopportunitiesprovidedbytheteachertomakeconnectionsbetween

thelessonandpersonalexperience

6)IntheOBC,theteacherisatthecentreofthelearningprocesswhereasinthe

SBC,thelearnerareatthecentreofthelearningprocessleadingtolifelong

learning.

Activity

1.Identifyanysix(6)typesofcurriculumdesign.

2.Explainthefollowingcurriculumtypologies:

a)Objective-basedcurriculum

b)Standard-basedcurriculum

3.Analyzeanyfour(4)distinctions/differencesbetweenobjective-based and

standard-basedcurriculum.

4.Writeanythree(3)weaknessesandstrengthsofeachoftheaforementioned

curriculumdesigns.

UNIT7
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CURRICULUMIMPLEMENTATIONANDDELIVERY

7.1CurriculumImplementation

AccordingtoLewyascitedinKankam-BoaduandAsare-Danso(2015:109),

“implementationmeanstheopenuseofaprogrammethroughoutanentireschool

system”.Forinstance,whentheJHSprogrammestarted,schoolswereestablishedin

phases.Thefirstsetofschoolswereestablishedintheregionalcapitalswiththe

exceptionofoneregioninthe1975/76academicyear.Moreschoolswereaddedinthe

regionalcapitalsandeventuallyinthe1987/88academicyearJuniorSecondary

SchoolswereestablishedinalltownsandvillagesinGhana.ItisatthisstagethatJSS

curriculumcanbesaidtohavebeenimplemented.

7.2ProcessesInvolvedin/StagesofCurriculumImplementation

Kankam-BoaduandAsare-Danso(2015)havesuggestedsomestagesinvolvedin

curriculumimplementation.Theseinclude:

1.Design:thisisthefirstphaseoftheimplementationprocess.Thepurposeisto

ensurethattheinstructionalprogrammedesignedmeetthedesiredobjectives

(contentstandardandindicators).Toensuresuccessatthisstage,itis

incumbentonthedesinertocriticallyconsiderallthevariouselementsofthe

curriculumi.e.,theaims/goals/objectives,content,learningexperiencesaswell

astheresourcesavailableamongstothers.

2.Try-out:hereaccordingtoBloom ascitedinKankam-BoaduandAsare-Danso

(2015),therearethreemajortypesofdatathatcanbecollected.Theseare:

a)Judgementaldata:thisinvolvestheopinionofthosewhohaveusedthe

instructionalprogramme,forexample,teachers,learners,supervisors,
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subjectorganisationsetc.

b)Observationaldata:thesearedatacollectedintheclassroomonstudent-

teacherinteraction,methodsofteachingamongothers.

c)Studentlearningdata:studentlearningdataarecollectedduringthe

variousformsofassessment.

3.FieldTrial:thisisthephasewhereinformationaboutthenewprogrammeis

gathered.Thevarioussamplingtechniquesareusedinthecollectionofdata.

However,BathoryascitedinKankam-BoaduandAsare-Danso(2015)stipulates

thattherespondentsarebasicallystudentsandteachers.

4.Dissemination:thisstageischaracterizedbyfourcomponents.Theseare:

a)Translocation:thisrequirestheplanningandmovementofpeopleand

resourcesrequiredtoimplementanew programme.Itcallsforan

effectivein-servicetrainingforteachers/facilitatorswhereasprogramme

supervisors/authorities equally ensure that all necessary

logistics/resourcesgettotheschools.

b)Communication:thissimpl;yinvolvesthepassageofinformationabout

the new programme form person to person (the general

public/stakeholders).Thiscanbeachievedeitherthroughvisits,media

(radio,television,newpapersetc).

c)Animation:thisiswheremotivationisprovidedforimplementersofthe

programmewhoinmostsituationsareteachersandlearners.

d)Re-education:this requires an intimate relationship and constant

interactionbetweenteachers(implementers)andcurriculum designers
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(NaCCA)to ensure the formerhas in-depth understanding ofthe

curriculum.

7.3ImplementationofaStandard-BasedCurriculum

FromtheNewJerseyScienceCurriculumFrameworkascitedintheNationalPre-

TertiaryEducationCurriculumFramework(2018),implementationofastandards-based

curriculumcanbeachievedthroughthefollowingsteps:

1)Establishacoherentnationalphilosophytoguideeducation;

2)Useevidencetoguideresearchonlearningandteaching;

3)Alignthebasicschoolcurriculumby:

a.Identifyingthestandardsinthecurrentcurriculum

b.Comparingestablishedpracticestothedevelopedstandards

c.Recognisingcurriculumdeficiencies

4)Usethecurriculumframeworkasamodeltodevelopactivitiesrelatedtocontent

standards;

5)Implementthestandards;

6)Alignbothteachingandassessmentwiththestandards;and

7)Provideongoingprofessionaldevelopment.

Activity

1.Whatiscurriculumimplementation?

2.Identifyfive(5)stepsinvolvedintheimplementationofstandard-based
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curriculum.

3.Outlineanyfive(5)stagesinvolvedinobjective-basedcurriculumimplementation.

UNIT8

THEBASICCURRICULUMMATERIALSANDHOWTHEY

AREUSEDTOPROMOTELEARNING

Curriculum materialsareeducationalresourcesthatprovidecurriculum and

instructionalexperiencesforstudents.Thesematerialsareusedbyeducatorsto

developcurriculaandlessonplansandmayalsobeusedinactualinstructional

situationswithstudents.Curriculummaterialisseenastherepresentationaltoolsthat

teachersusetosupportandguidetheirteachingpractice(NGSSLeadStates,2013).

Curriculummaterialsincludethefollowing:

a)Learners’textbooks

b)teacherresourcepack(teachers’guide)

c)standard-basedsubjectcurriculum(teachingsyllabus)

d)multi-mediaanddigitalresources

e)supplementarymaterials/readers

f)basals

g)learners’workbook
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8.1DefinitionsandPracticalConsiderationsofCurriculumMaterials

8.1.1Textbooks

Textbooksarethe materialthatindicatesthelearningexperiences tobecovered

andthedesignofeachlessonarecarefullyspelledoutindetail. Textbooks provide

organizedunitsofwork.A textbook givesyoualltheplansandlessonsyouneedto

covera topicin some detail.A textbook seriesprovidesyou with a balanced,

chronologicalpresentationofinformation.Textbooks arethemostvisibleaspectsofa

curriculum andareoftenconsideredthemainscriptthatshapestheteachingand

learningprocesses(UNESCO,2017). Qualitytextbookdevelopmentandprovision

involvesfourmainsteps:development(basedoncurricularframeworks);procurement

systems(stateorprivatesector,approvedtextbookslist);distributionandaccess

(arrivalinschools,issuancetostudents);andstorageandconservation.

8.1.1.2Factorstoconsiderwhenusingatextbookshouldinclude:

1.Usethetextbookasaresourceforstudents,butnottheonlyresource.

2.Useatextbookasaguide,notamandate,forinstruction.

3.Befreetomodify,change,eliminate,oraddtothematerialinthetextbook.

4.Supplementthetextbookwithlotsofoutsidereadings.

5.Supplementteacherinformationinthetextbookwithteacherresourcebooks;

attendanceatlocal,regional,ornationalconferences;articlesinprofessional

periodicals;andconversationswithexperiencedteachers.

8.1.1.3Advantagesofusingtextbookascurriculummaterial
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1.Textbooksareespeciallyhelpfulfor beginningteachers. Thematerialtobe

coveredandthedesignofeachlessonarecarefullyspelledoutindetail.

2.Textbooksprovideorganizedunitsofwork.Atextbookgivesyoualltheplans

andlessonsyouneedtocoveratopicinsomedetail.

3.Atextbookseriesprovidesyouwithabalanced,chronologicalpresentationof

information.

4.Textbooksareadetailedsequenceof teachingprocedures thattellyouwhatto

doandwhentodoit.Therearenosurprises,everythingiscarefullyspelledout.

5.Textbooksprovideadministratorsandteacherswithacompleteprogram.The

seriesistypicallybasedonthelatestresearchandteachingstrategies.

6.Goodtextbooksareexcellentteachingaids.They'rearesourceforbothteachers

andstudents.

8.1.1.4Weakness

 Thetextbookisdesignedasthesolesourceofinformation.

 Textbookisoldoroutdated.

 Textbookquestionstendtobelowlevelorfact-based.

 Textbookdoesn'ttakestudents'backgroundknowledgeintoaccount.

 Readinglevelofthetextbookistoodifficult.

 Thetextbookhasalltheanswertoallthequestions.
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8.1.1.5WaysofOvercomingProblemofTextbookasCurriculumMaterial

 Providestudentswithlotsofinformationsourcessuchastradebooks,CD-ROMS,

websites,encyclopedias,etc.

 Usetextbooksparinglyorsupplementwithothermaterials.

 Askhigher-levelquestionsandprovidecreativethinkingandproblem-solving

activities.

 Discoverwhatstudentsknowaboutatopicpriortoteaching.Designthelesson

basedonthatknowledge.

 Uselotsofsupplementalmaterialssuchaslibrarybooks,Internet,CD-ROMs,etc.

 Involvestudentsinproblem-solvingactivities,higher-levelthinkingquestions,and

extendingactivities.

8.1.2TeacherResourcePack(Teachers’Guide)

Teachers’guides supportteachersintheirteachingpractices.Effectiveteachers’

guidesisthebookthatcontainexplicitcommunicationofconceptualgoalswithlinksto

proposedactivities,provideknowledgeandsupporttohelpunderstandandimplement

teachingplans,reinforcepedagogicalcontentknowledge,giveguidanceonthepractice

andunderstandingofrelevantpedagogicalactivities,presentalternativesandfreedom

ofchoice,andengageteachersinongoingreflection.

Activity:guidestudentstodiscusstheusage,advantagesanddisadvantagesof
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teachersguideasacurriculummaterial

8.1.3SupplementaryMaterials 

Supplementarymaterials includebooks,newspapers,informationalpamphlets,

andothermaterialsprintedinmothertongueandinstructionallanguagesreflecting

localcustoms and concerns.Theyenrich teaching,engage students in multi-

dimensionallearning,buildstudents’abilitiestoapplytheirknowledge(ElliottandCorrie,

2015),andarethuscriticalforliteracyoutcomes(Read,2015).Studiesshowthat

investmentsinreadingbooksandschoollibrarieshaveanevengreatercorrelationwith

increasesinstudentachievementinlowergradesthaninvestmentsintextbook

provision(ReadandTreffgarne,2011;Read,2015).

Activity:guidestudentstodiscusstheusage,advantagesanddisadvantagesof

supplementarymaterialsasacurriculummaterial

8.1.4MultimediaandDigitalResources 

Multimediaanddigitalresources areagrowingsourceofknowledgeforteachers

and learners. Severalstudies show thatgreateraccess to information and

communicationtechnologiesinschoolscanhelpreducethedigitaldividebetweenlow-

andhigh-incomegroups(UNESCO,2014a;Jacob,2016).Thedigitalerahaschallenged

conventionaltextbookpractices.Textbooksneedupdatingmorefrequentlyandneedto

supportcollaborativeandinteractivepedagogicalmethods(SmartandJagannathan,
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2018).

E-learningande-booksE-learningisusedasageneralnameforallICT-enabled

learningactivities.Theincorporationofe-learningactivitiesinschoolsystemsdrives

teachingmaterialrequirementsquitefarfromwhatisnecessarywhenusingtraditional

learningsupportssuchastextbooks.Itrequiresafunctionalinfrastructure,including

appropriatehardwareandreliable,high-qualitysoftware.Advancedplanningonthe

availabilityofsignificantongoingtechnicalsupportandreliabletelecommunications

connectionsisalsorequired.

Atthenationaldecision-makinglevel,equalityimpliesthatpoliciesshould

specificallyconsidersupportingsmallandruralschoolsineffectivelyadaptinge-

learningandinformationliteracy.Somelearningopportunitiesenabledbytheuseof

ICTinclude:

a)Repetitivedrillsfordevelopinglow-levelskills,withimmediatefeedback.

b)Inclusionofpictures,audioandvideo-clipsinschoolassignments.

c)Abilitytosearchforinformationusingmultimediadatabases.

d)Increasedcommunicationassignmentsusingblogs,e-mailandchatinterfaces.

e)Programmeddistanceinstructionusingtheweb,afterschoolhours.

f)Useofgamesandotherstimulators.

g)Sensor-basedapplicationsforcapturingdatainexperimentalactivities.

h)Computerizedassessment,virtualportfoliosandonlinesurveys.

8.2Factorstakenintoconsiderationintheselectionofcurriculummaterials
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Thefollowingfactorsshouldbetakenintoconsiderationintheselectionof

printedtextbooks,e-textbooksandotherlearningandteachingresources:

a)providingachannelforknowledgeacquisitionandaframeworkfor

progressive construction ofknowledge to help students make

progress

b)generating students’motivation to engage in learning,thereby

enhancinglearningeffectiveness

c)providingstudentswiththeopportunitytoexplore,discussandco-

constructknowledgetonurturetheircriticalthinkingskillsformaking

wisejudgment

d)complementingandextendingwhatstudentshavelearntinclassto

broadentheirlearningexperiences

e)providinglearningactivitiesatdifferentlevelsofdifficultyandavariety

oflearningexperiencestocaterforlearnerdiversity

f)developingstudents’positivevaluesandattitudesaswellasvarious

genericskillsandself-directedlearningstrategies

g)usingqualitylanguageandofreasonablepriceandweight

Using learning and teaching resourcessuch asreferencebooks,basals,

multimediaresourcesandonlineteachingmaterialsencouragelearnerstouse

informationfrom differentsourcesforresearchandstudy.Thisexposesthat

them toallkindsoftextformsandmultimodalities.Theytendtounderstand

andanalyseissuesinamorecomprehensiveway.Teacherscanbringthereal-
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lifeissuestotheclassroomtoenablelearnersapplywhattheyhavelearntinreal

-lifesituations.

8.3ImportanceofCurriculumMaterials

1.Studiessuggestthattextbooksandsimilarmaterials(workbooks,exercisebooks)

canincreasestudentlearning(Glewweetal.,2011).Thisimpliesthatthereis

improvementin students’performance with the availabilityofcurriculum

materials.Forinstance,textbooksarethemostcosteffectiveofalleducation

inputsonstudentachievement(Read,2015).

2.Curriculum materials also provide welltrained,prepared,supervised and

motivatedteachers.

3.Curriculum materialimprovesteacher–learnerinteraction(WorldBank,2018a).

Forexampletextbookstobeeffective,theymustberegularlyusedinclass,bein

alanguagethatiswidelyunderstoodbybothstudentsandteachers.

4.Biasvariablessuchasteacherqualificationorschoolinfrastructurethatmay

influenceeducationaloutcomesarecontrolledbycurriculummaterials.

8.4ChallengesofCurriculumMaterials

Manycountriesstillfacethechallengesofinsufficientavailability,poorquality,

andineffectiveusageofcurriculummaterials(ElliotandCorrie,2015).Thechallenges

mayalsoinclude:
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8.4.1Provision,cost,andaccessibility

Accessibilityis‘theextenttowhichanindividualorgroupisabletoacquireand

usethesetools,eitherfreelyoratanaffordablecost’(UNESCO2014b:13). For

instanceadequatesupplyisconsideredaminimumofonetextbookforthreestudents,

and,atprimarylevel,enoughreadingbookssothateverychildhasaccesstoatleast

onenewbookperweek.Giventhatcurriculum materialsareoftenfirsttobehitby

severefundingconstraints,reducingtheircostiskeytoimprovingtheiraccessibility

(ReadandTreffgarne,2011).Withincreasedenrolmentrates,curriculum materials

provisionsystemsaremoreexpensivetomaintain,andthehighriskofcorruption

acrossthecurriculummaterialsvaluechainmayinfluenceprice.

8.4.2Dataandmonitoring

Manycountriesdonothaveclearlydefined,achievablecurriculum materials

provisiontargets,noraccesstodatathatenablethemtoestimatecurriculummaterials

supplyandallocationtoschools(Read,2016).Privatesectorcompetitioncanleadto

betterproduction,higherquality,andreducedprices,butonlyifgoodmanagementand

monitoringprocessesexistwithinministriesofeducation(Read,2015).

8.4.3Qualityandrelevance

Thephysicalcharacteristicsoftextbookshaveastrongimpactontheirlongevity

andultimatelyontheirlifetimecosts.Thequalityoflayout,font,illustrations,and/or

graphics,aswellasthebalancebetweenvisualsandtext,alsoplaysakeyrolein

learningprocesses.Forelectronicmedia(e.g.audio,graphics,video,animation),quality
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maybejudgedintermsoffunctionalityaswellasdesign,interactivity,andeaseof

navigation.Forwebresources,easeofaccessandnavigationisimportant.

Curriculummaterialsshouldbeaproductofthecurriculumdevelopmentprocess

and therefore aligned to the philosophy,objectives,content,methodology,and

evaluationofthecurriculum (UNESCO,2005;Oates,2014;SmartandJagannathan,

2018).Theyshouldbeage-appropriateandtakeintoaccountdifferentlinguistic

environments,localandindigenousknowledge,skills,andmaterialsaswellasthe

backgroundandneedsoflearners(UNESCO,2005;UNESCO,2014b).

8.4.4EquityandInclusion

Qualitytextbooksshouldbefreefrom divisivestereotypesandprejudices,

frequentlyrevisedandupdatedtoreflectchanginglocal,national,regional,and

internationalcontexts(UNESCO,2017).WhileCURRICULUM MATERIALSmustadapt

andrespondtothediverseneedsofalllearners‘inawiderangeofculturalcontexts,

economicconditionsandeducationalsettings’,aswellaspersonalsituations(UNESCO,

2005:3),theyalsoneedtorepresentthisdiversityintheircontent.However,some

textbooksstillpresentstereotypical,simplisticinterpretationsofgenderandofethnic,

cultural, religious, and linguistic minorities (GEM Report, 2016b). The

underrepresentation ofpeople with disabilities in textbooks across the world

perpetuatestheirinvisibilityanddisadvantage.

Resourcesshouldbeavailableinalanguagecomprehensibletolearners,in

particularfor‘low-achieving’students(Read,2015).Textbooksshouldaccommodate

thespecialneedsoflearnerswithdisabilities,throughlargefontandBrailleeditions,
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augmentativeandalternativemodes,andadaptedversionsatsimplerlevelsofreading

difficulty.

Incrisesandemergencies,textbooksneedtorespondtotheseparticularcontextual

challengesaspartofintegrated,crisis-sensitiveeducationcontentandplanning

approaches(Battonetal.,2015).

8.4.5PolicyandPlanning

A textbookpolicycan help align the ‘quality’components ofeducation,

curriculum,textbooks,andassessmentsystemswiththelearningprocessinthe

classroom.Atextbookpolicycanalsofacilitateallocationofbudgetsbetweenphysical

anddigitalmaterialsandensurecoherencebetweencurriculum,classroom practices,

andlearningobjectives.Thepolicyshouldsetouttherolesofthedifferentactors

involvedintheprocess.

8.4.6Providecapacitybuilding

Capacitybuildingmayinvolvethetrainingoftextbookproducerstocreate

inclusivematerials;supporteffortsofnationalandlocalpublishingindustriesas

providersofaffordabletextbooksandreadingmaterials;trainingincontentauthoring

andevaluation;andteachertrainingtodevelopandusetextbooksandsupplementary

learningmaterials(UNESCO2014b;UNESCO2014c).

8.4.7Decentralizingsupplyanddistribution

Decentralizingfrom supply-sidepoliciestodemand-basedschoolselection

allowsschoolsto selectand ordercurriculum materialsefficiently,and ensure

ownershipofthematerialsselected(ReadandTreffgarne,2011).
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Investinginschoolandclassroomstorageandsimpleschoolmanagementand

usagesystems,aswellasoptingformaterialswithhighproductionspecificationsand

a long booklife,can help achieve maximum costamortization and minimum

distributioncosts(Read,2015).A shiftfrom state-toprivate-sectorauthorship,

publishing,production,anddistributioninapublicprivatepartnershipwithgovernment

offerspotentialforbetterproductionandpresentationalqualityaswellasreduced

pricesofcurriculummaterial.

Activity

1.Whatarebasiccurriculummaterials?

2.Listfive(5)basiccurriculummaterialsusedinGhanaianbasicschools?

3.Howcancurriculum materialsbeusedtopromotelearninginGhanaianbasic

schools.Discussanyfour(4)waystoachievethat.

4.Identifyfour(4)challengesconfrontingGhanaianbasicschoolsregardingissues

ofcurriculummaterials.

5.Mentionfive(5)factorsyouwillconsiderwhenselectingbasiccurriculum

materialsforabasicschoolinGhana.
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